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Woodfield Academy Pupil Premium Strategy 2020-2021- Including End of year Review 

Pupil Premium 

The Pupil Premium is additional funding given to publicly funded schools in England to raise the attainment of disadvantaged pupils and rapidly close 

the gap between them and their peers. It is allocated to pupils who come from low income families who are currently known to be eligible for Free 

School Meals (FSM), Looked after Children (LAC), children adopted from care and Service Forces children. It also includes pupils who have been eligible 

to FSM at any point in the last six years (known as the Ever 6 FSM measure). 

In the 2020 to 2021 financial year, schools will receive the following funding for each child registered as eligible for free school meals at any point in the 

last 6 years:  

• £1,345 for pupils in year 5 and year 6  

• £955 for pupils in year 7 and year 8  

Schools will also receive £2,345 for each pupil who has left local-authority care (LAC) 

 

At Woodfield Academy, we recognise that the Covid-19 pandemic has had, and will continue to have, a disproportionate negative impact on the 

disadvantaged learners in schools nationally. Knowing this gives this current strategic plan even greater significance; the relevance and impact of 

approaches that we will adopt has never been more important.  

 Financial Year Allocation 

2018/2019  2019/20 2020/21 

Number of pupils on roll (Yr.5 – Yr.8) 523 514 537 

Number of pupils eligible for PP 219 212 220 

% pupils eligible for PP 41.87% 41.24% 41% 

Amount of PP received per pupil £935/£1,320 £935/£1,320 £955/£1345 

Total amount of PP received £242,295 £238,260 £239,415 
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Analysis of Woodfield Academy Cohort 2020-2021 

Conclusions: 

• 42% of school are PP.  

o Of these, 46% girls 54% boys. 

• 73% of PP are FSM 

• 30% of school are FSM 

o Of all FSM, 45% of them are also SEN. 

o Of the children who are FSM and SEN, 27% are girls and 73% are boys 

• 42% of our PP students are also SEN 

o Of these, 33% are girls and 67% are boys 

• 54% of SEN are also PP 

• Highest % of PP seen in year 7 

 

  Year FSM FSM & SEN FSM Girls SEN FSM Boys SEN    

  5 49 (30%) 16 (33%) 4 (25%) 12 (75%)   

  6 44 (27%) 23 (52%) 6 (26%) 17 (74%)   

  7 35 (22%) 19 (54%) 5 (26%) 14 (74%)   

  8 33 (21%) 15 (45%) 5 (33%) 10 (67%)   

  Whole school 161 (73% of PP) 73 (45% of all FSM) 20 (27%) 53 (73%)   

   161= 30% of Whole School       

  Year PP PP & SEN PP Girls PP Boys PP Girls SEN PP Boys SEN 

  5 58 (26%) 17 (29%) 34 (59%) 24 (41%) 5 (29%) 12 (71%) 

KS2 PP 117 6 59 (27%) 29 (49%) 22 (37%) 37 (43%) 7 (24%) 22 (76%) 

  7 59 (27%) 27 (46%) 26 (44%) 33 (56%) 10 (17%) 17 (83%) 

KS3 PP 103 8 44 (20%) 19 (43%) 20 (45%) 24 (55%) 8 (42%) 11 (58%) 

  Whole school 220 (42% of school) 92 (42%) 102 (46%) 118 54%) 30 (33%) 62 (67%) 

Total SEN 169 

Total SEN PP 92 

% of SEN that are PP 54% 

Year group % PP in each year Total Number PP %PP 

Year 5 150 58 39% 

Year 6  139 59 42% 

Year 7 130 59 45% 

Year 8 111 44 40% 
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Woodfield Academy Pupil Premium Strategy 2020-2021 

1. Summary information 

School Woodfield Academy 

Academic Year 2020-21 Total PP budget 2020-2021 £239,415 Date of most recent PP External Review 26.06.2019 

Total number of pupils 537 Number of pupils eligible for PP 

Ever 6 / Service families / LAC 

220 PP (42%), 161 FSM (30%) 

Service families 0, LAC 2 (0.4%) 

Date for next internal review of this strategy December 2020 

Pupil Premium Lead Alison Chapman and Bethany Doidge Pupil premium Coordinator  Gemma Lawrence Plan written and Evaluated by Gemma Lawrence 

 

2. Current attainment on exit 

 

Due to school closure in March 2020, end of year testing did not take place. For this reason, we have used internal PIRA/PUMA (Yr 5 & 6 Assessments) and GL (7&8 Assessments) to look at those who 

achieved SAS 90 in the Spring term before school closure. We can predict that these students were on track to achieve SAS100 (age related expectations) by Summer 2020 if they had been able to 

continue their education in the usual way. The figures for this are shown below, with comparisons to PP attainment.  

 

Reading 
 

 

 

  

 

 

 

Mathematics  
 

 Whole cohort 90+  PPG 90+  
Whole cohort 

85+  
PPG 85+  

Maths Year 5  51%  39%  62%  55%  

Maths Year 6  40%  31%  52%  48%  

Maths Year 7  72%  57%  83%  67%  

Maths Year 8  69%  66%  81%  76% 
 

 

 

 Whole cohort 90+  PPG 90+  
Whole cohort 

85+  
PPG 85+  

Reading Year 5  30%  33%  42%  45%  

Reading Year 6  48%  40%  60%  60%  

Reading Year 7  73%  62%  78%  67%  

Reading Year 8  68%  63%  81%  80%  
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3. Opportunities to improve future attainment (for pupils eligible for Pupil Premium) 

    In-school Opportunities 

A. Meeting the in-school challenges created by COVID-19 

B. Focus on increasing pupil fluency in reading and mathematics  

C. Improving mental health of students following COVID-19 to build resilience. Improving behaviour for learning.  

D.  Meeting the needs of PP students who also have SEN 

 

 

 

 

 

 

 

 

 

    External Opportunities 

E. The pre-existing ‘learning gap’ of disadvantaged learners on entry 

F. Lost Learning through historically poor attendance  

G. Compromised transfer of SEN pupils’ information transitioning into year 5 from some identified feeder schools 

H. Parental Engagement 

I. Lack of quality learning resources. 

 
4. Desired outcomes  Success criteria  

A.  To have robust systems in place to support home learning whilst 
ensuring equal access to learning resources and opportunities.  

• Children identified without access to suitable home learning resources are given loaned access to technological devices 

• Children who are loaned devices are able to use them with confidence to access home learning platforms 

• All children have access to basic learning tools such as stationary 

• Children and Parents feel well supported with their home learning 

• Students have access to technology in school to support learning and increase tech competency in preparation for any home learning. 

B.  To ensure that pupils make progress towards age related 
expectations from entry to exit in Reading and Mathematics.  

• Reading-  
o ALL YEARS- Diminish gaps in pupil’s knowledge and skills in order to enable them to make progress in reading from baseline.  Measure 

using reading age.  
o Year 6- 68% of PP students to meet age related expectations 

• Mathematics-  
o ALL YEARS- Pupils’ to make progress towards their age-related expectations 
o Year 6- 76% of PP students to meet age related expectations 

C.  Pupils are resilient, highly motivated learners.  
There is a whole school approach to implementing strategies to 
support mental health and academic resilience. 
Improved behaviour for learning 

• Reduction in negatives awarded across all year groups (comparing 2019/20 to 2020/21) as an average per day 

• Pupil voice/ surveys- PASS (Pupils’ Attitude to Self and School), Bespoke academic resilience survey- Improvement in attitudes and resilience.   

• Learning behaviours are consistently good across the whole school. Less need from external sources to manage behaviour in the classroom when 
looking at key PP students. 
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D.  The individual requirements of pupils who have SEN and who are 
PP are met. 
 

• Stronger links between SEN and PP provision 

• Cohort analysed to identify students who are PP and SEN 

• The individual requirements of pupils who have SEN and who are PP are met. 
o ALL PP/SEN pupils are known to all relevant teaching and non-teaching staff 
o Appropriate strategies/ interventions are in place for each pupil 
o Positive awards for SEN PP pupils increase 
o Parental satisfaction is high 

E.  To have accurate information on entry through partnership work 
with feeder schools and robust assessment 

• Baseline testing for accurate data 

• Our entry baselines are in line with prior attainment  

F.  To improve attendance, closing the gap, so that it is in line with the 
national average. 
Ensure learning opportunities are matched to pupils needs.  
Raise aspirations through motivational references to role models, 
career opportunities and awareness of the value of education in 
enabling them to achieve their desired goals. 

• To reduce the number of PP students who are persistently absent.  

• Attendance to be no lower than 1% below the national average (95%).  

• Diminish the gap in attendance between PP and Non PP students 

• Staff use assessment to inform their planning in order to raise attainment. 

• A ‘can do culture’ is established throughout the school – Carole Dweck/Grit – Angela Parsons 

G.  To identify SEN needs two terms prior to entry for year 5 students 
(2021-2022) through partnership with feeder schools. 
An accurate picture built up of SEN needs in current year 5 cohort 
(2020-2021) 

• We will have an accurate picture of SEN needs prior to transition for 2021-2022. 

• Expected progress made from baseline with SEN students in year 5 in 2021-2022. 

• Case studies of students identified prior to transition through better partnerships 

• Accurate SEN register for current year 5 cohort 

• Evaluating planned interventions and support through data analysis, case studies and pupil voice/ surveys 

H.  Parents feel supported in helping their children.  
School communication with parents promotes opportunities for 
parents to become partners in learning. 
 

• 100% of PPG parents engaging with new communications systems 

• Parent satisfaction with communication shown through surveys 

I.  Students are prepared for lessons 
Students have access to quality resources 
Students have equal opportunities when accessing learning 
outside of the classroom.  

• All PP students to have access to ‘essential kit’ such as a pencil case, pen, pencil, ruler etc. supplied by school 

• All PP students to also have access to a bank of resources to replace items in essential kit as needed. 

• All year 5 FSM students to have access to uniform vouchers to subsidise cost of uniform for school 

• PP students participate proportionately in learning outside of the classroom such as educational visits when/ if these are able to take place in 
current circumstances.  

• PP students participate fully in any subject that requires purchases such as ingredients for food or contributions towards materials such as DT. 
Where home learning takes place, support for resources at home is offered.    
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5. Actions and Planned Expenditure 

Desired outcome Chosen action / 

approach 

What is the evidence and rationale 

for this choice? 

How will you ensure it 

is implemented well? 

Staff 

lead 

When will you review 

implementation? 

Actual Cost  Impact/ Notes 
(To be completed at review points through the year).  

A- To have robust 

systems in place to 

support home 

learning whilst 

ensuring equal 

access to learning 

resources and 

opportunities.  

• Distribution of 
technology- (Ipads, 
laptops etc.) to loan 
to families to 
support home 
learning.  

• Purchase of charging 
trolleys to be able to 
repurpose these 
devices when back 
on school 

• Liaising with 
households without 
internet access  

• Teaching students 
how to use new 
devices. Also 
ensuring they 
understand how to 
access any online 
learning platforms. 

• Purchase of CGP 
workbooks and 
learning texts to 
support any interim 
period where a 
closure may occur 
prior to tech devices 
being readily 
available.  

• Through in school experience 
from March 2020. Phone calls 
home by tutors and other staff 
members identified barriers to 
learning for students who did 
not have access to the required 
level of technology at home to 
be able to access some learning 
platforms. Many homes had 
devices but they were shared 
amongst many members of the 
household, which limited 
learning time for our students. 
Printed work packs were sent 
home when students were 
unable to access online work, 
but the feedback process 
became inefficient to make the 
desired progress or track 
impact. Access to online 
resources proved to be the 
biggest barrier for many.  

• There is now a whole school 
push for a strong online bank of 
quality lessons and resources. 
These can be used to both 
support in school learning and in 
the event of a bubble or whole 
school closure. Access to these 
platforms is essential to ensure 
we are doing the best we can for 
all students.   

• Survey of access to 
home resources to 
take place in 
autumn term 

• Analysis of 
responses to help 
identify need 

• Strong 
communication 
between home 
and school to 
promote the 
device loan facility 
when it is available 

• Robust systems for 
loaning equipment 
to ensure devices 
are audited and 
kept in working 
condition. 

• Liability insurance 
to cover any 
damage to loaned 
equipment 

• Create a clear and 
easy system for 
loaning, which is 
user friendly for all 
involved.  

• Respond quickly to 
any feedback given 
and adjust systems 
in place 
accordingly 

DS 
& RS 

1. Half termly, once 
systems are in 
place 

1. Laptops 

provided by 

government 

scheme. 

Associated 

costs under 

item 4 

 

2. 3 laptop 

charging units 

£950 each, so 

£2,850 exc. 

Vat 

 

 

3. CGP Books 

£2059.50 for 

PP only- based 

on survey of 

need 

 

4. Insurance for 

devices= £0 

MDM= 

£1936.68 exc. 

VAT  

1- Government scheme used to provide devices to 

students.   

• 64 laptops loaned in total.  

• 92% of all laptops loaned were to PP 

students 

• 27% of PP students loaned a laptop 

• For more information about loaned laptops, 

see appendix A1 

2- Laptop cases and basic software provided by 

government. Those without internet access were 

also provided with internet dongles. 3 charging 

units were purchased to allow for devices to be 

repurposed in school to further aid learning.  

3- CGP books purchased and were used 

frequently.  These books allowed for students to 

access work when they were unable to access 

technology. This helped to ease transitional 

periods as new schemes took place. 71 students 

benefitted from using these. Of these, 39% were 

PP. PP Students with a need for access were 

prioritised, followed by non-PP students with a 

need for access. For more information, see 

appendix A2 

4- We did not insure the devices as this was not 

cost effective. We purchased multi-device-

management software to help to deploy the 

devices at speed and to reconfigure them at speed 

when returning to school (so that devices can then 

aid learning in school).   

Parent Survey- Remote Education- January 2021 

• 87.6% of parents were pleased with the 

provision provided by school 

• Parents were asked how their child accessed 

home learning: 

o 18% had a Physical CGP book 

pack 

o 67.4% accessed virtual lessons 

via teams 

o 4% had not yet accessed 

anything 

o 13.4% were in school as part of 

the critical worker groups 

o For more information, see 

Appendix  

• For more information, see Appendix F2 

Total cost £6846.18  
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Desired outcome Chosen action / 
approach 

What is the evidence and 
rationale for this choice? 

How will you 
ensure it is 
implemented 
well? 

Staff lead When will you 
review 
implementation? 

Actual Cost Impact/ Notes 
 (To be completed at review points through the year).  

B- To ensure that 

pupils make 

progress 

towards age 

related 

expectations 

from entry to 

exit in Reading 

and 

Mathematics. 

1. Use of Accelerated Reader 
programme for all years. 
Classes have a dedicated 
library lesson to do AR 
quizzes and should be 
reading AR books daily.  

2. Use of Reading Plus for 
KS2. 3x 30 minute sessions 
per week for all students 
(1 of these to be done as 
homework) with 2 further 
sessions per week in 
intervention for those 
children identified as 
requiring it.* 

3. CS to do small group work 
as part of in class, same 
day, intervention to build 
on classroom learning. 
 
 

*Relies on children having 

access to internet and a tablet 

or laptop outside school. This 

is supported by actions for 

desired outcome B.  

 

1. Accelerated Reader. 
Research done in year 7 from 
EEF showed +3 months 
progress in comparison to 
other students, while for 
those on FSM the progress 
was +5 months.  
It also requires all students to 
have a reading book, 
provides a focus for the 
reading culture of the school 
and allows form teachers and 
English teachers to have 
structured, learning 
conversations about reading 
with students. 

2. Reading Plus- Early 
assessment of KS2 children 
has identified reading 
stamina and fluency as a 
significant weakness. 
Recommended by external 
sources due to impact at 
other schools.  

3. Small group Tuition (+4Mths 

EEF). Collaborative Learning 

(+5Mths EEF) 

1. Training for staff 
on using AR. 
Reviewing data 
from classes to 
check number of 
quizzes and 
usage. 

2. Training for staff. 
Review use 
through looking 
at data on 
progress. 
Progress of 
termly past SATS 
papers as part of 
program to show 
progress for 
students 
involved. Some 
students to have 
extra sessions on 
this. Access to 
technology 
essential to 
ensure this 
works well, so 
actions from 
point A on this 
plan will aid this.  

3. Class teacher 
using data to 
inform targeted 
interventions to 
close gaps in 
knowledge. 
Referring to data 
to review 
impact. 

 

1. MG 
2. MG/ 

RS 
3. BS/ CS 

1. Using STAR 
reading test data 
- tests are done 
3 times yearly. 
This is part of 
AR.  

 
1&2- Half termly 
analysis of progress 
and identification of 
students who need 
further intervention 
 
3. After every 

assessment and 
data collection 
point- look at 
students 
targeted and 
progress made 
from baseline.  

 
 

1. Accelerated 

Reader 

£6117.20= 

Total Cost 

42% (PP)=  

£2569.22 

2. Reading 

Plus 

Cost- Cost 

was £10000 

over 3 years 

(£3,333 per 

year). 42% 

is PP= 

£1400  

 

3.Fresh start- 

£160 per teacher 

being trained- 6 

teachers but one 

teacher free= 

£800   

 

4. Interventio

n teacher 

for Reading 

& Maths. 

£28,888 

36% of 

students 

taking part 

are PP 

students. 

Cost for PP 

students= 

£10,399.68 

 

1. Accelerated reader access has been impacted by the introduction of reading 

plus as a universal provision. Access to technology has been limited to 

reading plus time.  Students have been reading every day but AR quiz access 

has been limited.  

 

2. Successfully implemented Reading plus for KS2 and then rolled out to KS3 in 
March 2021.  
For more information see Appendix B.1. 
Impact of Reading Plus: 

• Year 5 PP students out-performed Non-PP students for average level gain 

• Year 6 PP students out-performed Non-PP students for average level gain 

• Year 7 Non-PP students out-performed PP students for average level gain 

• Year 8 PP students out-performed Non-PP students for average level gain 

• On average PP students out-performed Non-PP students for average level 
gain 

• On average, both PP and Non-PP students made more than expected 
progress (1 year) with their level gain 

• On average, PP and Non-PP students hit their expected reading lessons per 
term. PP students had increased access to the reading lessons than Non-PP 
students 

• On average, with the exception of year 7 Non-PP students, all students were 
below expectations for their average reading speed and average usage.  

GL Assessment: 

• The percentage of students getting 90+ and 85+ in their SAS scores has 

increased for years 5 & 6.  

• The percentage of students getting 90+ and 85+ in their SAS scores has 

declined for years 7 and 8, except from PP only in year 7, which actually 

increased, therefore narrowing the gap in year 7.  

• On average, the percentage of students meeting age related expectations in 

Reading was 48%, whereas 41% of PP students met age related 

expectations. Therefore, we can see a gap between these of 7.  

For more analysis- see Appendix A.3. 

 

3. Fresh start-  

• 30 year 5 students took part every morning for 1 hour per day. Of these, 50% 

were PP and 40% were both PP and SEN.  

• 19 year 6 students took part every morning for 1 hour per day. 42% of these 

were PP. 32% were both PP and SEN. 

• 16 year 7 students took part for 4 hours per week. Of these, 19% were PP 

and 13% were both PP and SEN.  

• Improved phonological awareness, understanding and application. Needs to 

be continued with these students next year.  

 

• 4. Year 6 Intervention tutor worked with 33 students for small group 
interventions of around 5-6 students at a time. 36% of these students were 
PP (proportion attributed to PP budget). Each group has grown in confidence 
and definite improvement in reading fluency is apparent. 

  For more analysis- see Appendix B.1. 

Total Cost £15,168.90 
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Desired outcome Chosen action / 

approach 

What is the evidence and 

rationale for this choice? 

How will you ensure it is 

implemented well? 

Staff lead When will you review 

implementation? 

Actual Cost Impact/ Notes 
(To be completed at review points through the year). 

B. To ensure that pupils 

make progress 

towards age related 

expectations from 

entry to exit in 

Reading and 

Mathematics. 

1. Quality first 

teaching. 

2. Power maths- KS2- 

Power Maths is a 

UK curriculum 

mastery 

programme 

designed to spark 

curiosity and 

excitement and 

nurture confidence 

in maths.  

3. Active-Learn-KS3- 

A 

digital learning spa

ce for pupils and a 

toolkit for 

planning. Links 

with GCSE through 

Pearson. 

4. CS to do small 
group work as part 
of in class, same 
day, intervention 
to build on 
classroom 
learning. 

1. No EEF Data 

2. Primary Homework 

(+2Mths EEF), Instant 

feedback (+8Mths EEF). 

Popular with students 

and part of a rapid 

progress package. Digital 

Technology (+4Mths 

EEF). 

3. Secondary Homework 

(+5Mths EEF), Instant 

feedback (+8Mths EEF). 

Digital Technology 

(+4Mths EEF). 

4. Small group Tuition 

(+4Mths EEF). 

Collaborative Learning 

(+5Mths EEF) 

1. Staff training, Book 

Trawls, Meetings, 

Learning Walks, 

Learning 

Observations 

2. Robust scheme of 

learning 

incorporating power 

maths resource. 

Additional training. 

Coaching where 

applicable. 

3. Same as 2  

4. Class teacher using 

data to inform 

targeted 

interventions to 

close gaps in 

knowledge. 

Referring to data to 

review impact.  

TM 

 

On-going for quality 

first teaching as part 

of whole school CPD.  

 

Bi weekly meetings 

with maths teams. 

 

Meetings throughout 

year to feedback to 

SLT.  

 

PP coordinator to 

meet with TM half 

termly to review 

impact and adapt as 

needed.  

 

 

1. £Time 

2. Power 

Maths= 

£8111= 

Total cost. 

42%= 

£3406.62 

3. Active 

Learn= 

£849.49= 

total cost. 

42%= 

£356.80 

4. Cost 

already 

accounted 

for earlier 

in plan 

Structure of lessons has improved. Feedback 

from staff and pupils about the resources has 

been positive. Curriculum is more engaging 

and visual to aid learning.  

 

1, 2 & 3 Took place even during home 

learning. The pace was slowed down due to 

home learning barriers. Therefore, some 

content was omitted.   

 

GL Assessment- Maths= 

• The percentage of students getting 90+ and 

85+ in their SAS scores has increased for year 

5. 

• In year 6, the whole year group showed an 

increase in the percentage of students getting 

90+ and 85+ compared to year 6 last year.  

• However, when looking at pupil premium 

students in year 6, the percentage of those 

getting 90+ and 85+ declined in Maths 

compared to year 6 whole cohort. 

• In years 7 & 8, students achieving a SAS score 

of 90+ and 85+ declined from the last 

academic year.  

• On average, the percentage of students 

meeting age related expectations in Maths 

was 42%, whereas 34% of PP students met age 

related expectations. Therefore, we can see a 

gap between these of 7.  

•  For more analysis- see Appendix A.3. 

4. Year 6 Intervention tutor worked with 33 

students for small group interventions of around 5-6 

students at a time. 36% of these students were PP 

(proportion attributed to PP budget). Teacher also 

supported in Maths lessons targeting the children 

identified as below expected level. 
For more analysis- see Appendix B.2. 

Total Cost £3,763.42 
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Desired outcome Chosen action / 

approach 

What is the evidence 

and rationale for this 

choice? 

How will you ensure it is 

implemented well? 

Staff 

lead 

When will you review 

implementation? 

Actual Cost Impact/ Notes 

(To be completed at review points through the year). 

C- Pupils are 
resilient, 
highly 
motivated 
learners. 

There is a 
whole school 
approach to 
implementing 
strategies to 
support 
mental health 
and academic 
resilience. 

Improved 
behaviour for 
learning. 

Implementation of 

the academic 

resilience approach 

using the following: 

• Embedding 

school values 

• Wellbeing/ 

Recovery 

curriculum  

• Malachi trust 

• Thrive 

• Pastoral leads 

support 

teachers to 

create a 

positive ethos 

to enable good 

behaviour for 

learning with a 

particular PP 

focus 

 

See Barrier C- Poor 

learning behaviours, lack 

of metacognitive 

awareness, inability to 

concentrate and be 

resilient learners. Lack of 

stamina for writing and 

overcoming problems in 

accessing the 

curriculum.  Lack of ‘cool 

to be clever’ ethos. Very 

limited strategies for 

learning. 

Social and Emotional 

Learning (+4 Months- 

EEF) 

Woodfield SEMH 
students = 38.5% 
National SEMH students 
= 26% 
 
Review of behaviour last 
year highlighted a need 
for high profile 
behaviour of PP 
students to be a focus.  

AC providing a recovery 

curriculum programme  

Wellbeing/ Resilience 

lessons delivered twice per 

week for all school until 

October half term.  

SLT use academic 

resilience tool to review 

existing provision across 

school. 

Pastoral team to review 

existing provision to 

support wellbeing for 

students including internal 

and external provision.  

RS to collate data on 

behaviour, attendance, 

PPG, EAL etc. to identify 

levels of student need. 

Whole school training. 

Whole school approach 

 

 

 

AC 

RS 

AK 

ND 

KH 

KF 

GL 

Half Termly- Meeting 

with BW, AC, RS, SP, 

ND and AK to analyse 

information and data 

collected to modify 

and adapt plan as 

needed.   

1. Wellbeing Journals 

£2512.80 (all of 

school), which is 

£1055.37 for PP 

only.  

 

2. Malachi Trust= 

£3200 per term- 

only signed up to 

one term so far. 

50% of students 

using this are PP= 

£1600 per term= 

£4800 per year 

 

3. Thrive sub.- 

£1258.80- 68% of 

students taking 

part are PP= 

£855.44 

Training for AK- 
Thrive= £611. 
68%= £415.48 

 
4. Pastoral leads- 3 

members of staff= 
£69,099. 42%= 
£28,963 for PP 
 

5. Self Esteem 
Interventions with 
year 6. Cost= 
£45.55 for 
resources.  

 

6. Trauma informed 
training- Free 

 

7. Mental Health first 
aid training £560.  

Student survey completed 2019-2020 and then repeated 2020-2021 

to show how students feel about school. For analysis, see appendix 

C1 (first two pages of C1). 

Another student survey was carried out to assess wellbeing. For 

information, see appendix C1 (3rd page). 

1. Journals were used at beginning of academic year in school. See 

‘recovery curriculum’ within appendix C2 for impact. 

2. Malachi trust have been meeting with identified vulnerable 

students from September 2020, throughout the lockdown of 

Jan 2021-March 2021 and continued to work with them when 

schools reopened. 13 Students participated, of which 6 were 

PP. To see impact, see Appendix C2.  

3. Thrive- Staff has not been able to fulfil this role fully as he has 

been redirected to cover other areas due to bubble restrictions 

and covid regulations. Some Thrive style activities have been 

used by other non-specialist teachers but not implemented 

consistently due to these changes, therefore cannot be 

accurately reviewed.  Some 1:1 work with a year 5 student 

including some Thrive.  For analysis of impact, see Appendix 

C2.  

4. Pastoral managers have continued to support with vulnerable 

students and key workers as well as supporting with those 

working at home. For impact, see Appendix C2 & C3  

5. Self-esteem workshops took place for 11 year 6 students 

throughout the summer term. Pupil and Parent feedback was 

very positive and this intervention made impact for all students 

according to this feedback. However, GL assessment did not 

show any dramatic progress in SAS scores for these students. 

For Impact, see Appendix C4 & C5. 

6. Trauma informed training- Ongoing training by safeguarding 

lead. Training will be completed September 2021 so impact will 

be seen next academic year.  

7. Mental health first aid training was given to 3 members of staff, 

with a total cost of £560.  Training finished 1/7/2021 so full 

impact of this cannot be reviewed until they have been able to 

implement training with students in September 2021. There is a 

new mental health policy with tiers of need that will be ratified 

and in place for Sept.  

For more analysis- see Appendix C1, C2, C3, C4 & C5 
Total Cost £36,694.84 
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Desired outcome Chosen action / approach What is the evidence 

and rationale for this 

choice? 

How will you 

ensure it is 

implemented well? 

Staff 

lead 

When will you 

review 

implementation? 

Actual Cost Impact/ Notes 
(To be completed at review 

points through the year). 

D. The individual 
requirements of pupils 
who have SEN and who 
are PP are met. 

 

 

G- To identify SEN 

needs two terms 

prior to entry for 

year 5 students 

(2021-2022) through 

partnership with 

feeder schools. 

An accurate picture 
built up of SEN 
needs in current 
year 5 cohort (2020-
2021) 

E- To have accurate 
information on entry 
through partnership 
work with feeder 
schools and robust 
assessment 

 

• Classroom toolkits 

implemented for SEN 

students to use as in class 

support.  

• CPD for staff to meet pupil 

needs 

• SEND Intervention teacher in 

year 7 

• Contact SENco at feeder 

schools to arrange regular 

visits prior to transition. 

• Complete cognitive 

assessments with current 

year 5 cohort (as priority).  

• Improve use of external 

professionals to diagnose and 

provide recommendations for 

support 

• Better systems for sharing 

information about student 

needs 

• Use of Lexia in school and as 

part of home learning diet. 

• New appointment of SENco 

 

 

 

• Test all students through 
Baseline testing to ensure 
accurate data 

• Check that our on-entry 

baselines are in line with prior 

attainment 

Identified as an area that 

we wish to improve on 

as a school to ensure we 

are meeting the needs of 

all SEN students (a large 

proportion of which are 

also PP).  

SEND teacher needed in 

year 7 due to higher 

level of SEN PP students 

with complex needs 

SEND code of practice 

Any interventions put in 

place will be evidence 

based- these will be 

confirmed through 

assessments and 

personalised provision 

mapping.  

Assessments done by 

fully qualified assessor 

Progress shown using 

Lexia last academic year 

(by those with good 

access to facility).  

Woodfield SEMH 
students = 38.5% 
National SEMH students 
= 26% 
 
To have accurate data to 

inform planning and 

provide academic 

support as required.  

Completion of 

SEND audit and 

review by SLT in 

action plan. 

Attendance at all 

EHCP reviews 

Continual updating 

of the SEN register 

and sharing with 

staff 

Monitoring of data 

relating to these 

students in 

comparison with 

other students.  

 

 

 

 

 

Regular testing to 

validate data and 

assess progress 

made.  

SENco 

MG 

(Lexia) 

 

 

 

 

 

 

 

 

 

 

RS (F) 

Half termly 

meetings (SEN 

Team)- minute 

meeting 

 

PPG coordinator 

to receive 

minutes from 

meetings and 

attend as needed 

as part of ongoing 

review of this 

strategy.  

 

 

 

 

 

Termly or at any 

data drop point 

1. Classroom toolkits £235.60 for all SEN students 

of which 54% are PP= £127.22 

2. CPD staff £1800 for all staff- 54%=£972 

3. Fresh start training and intervention (cost 

elsewhere in PP strategy- Outcome B- 

Reading) 

4. Cognitive assessments year 5- £100 for all year 

5. 39% are PP= £39 cost for PP. These did not 

take place so the cost will be removed from 

this budget.  

5. Interim SEND teacher in year 7 (autumn term)= 

£11,500 total. 51% of year 7 are PP= £5865 

• SEND teacher in year 7 (spring and summer 

term)- £27,000 cost to school= £13,770 for PP. 

Summer term= £11,500 total. 51% of year 7 are 

PP= £5865 Total cost= £19635. Rest of this cost paid 

for through ‘Catch up Premium’ funding due to covid.   

External Support with SEN provision: 

6. Speech and Language specialist £1200 per 

annum-66% are PP= £792 

7. Clinical psychologist  

& ASD diagnostician  

£15,723 54% are PP=  £8490.42 

8. Lexia- £9999.75= total cost- those taking part 

tbc. PP 42%= £4199.90= £1399 per year PP 

only. 

9. SENco-  £39794 for 2 terms and Interim SENco 

£4720= £44,514. 54% of SEN are PP= 

£24,037.56 

See Appendix D1 & 

D2 for breakdown 

of impact for these 

areas and quantity 

of those taking part 

in various 

interventions.  

 

 

Total cost £61,318.20 



11 

Desired outcome Chosen action / 

approach 

What is the evidence and 

rationale for this choice? 

How will you ensure 

it is implemented 

well? 

Staff 

lead 

When will you review 

implementation? 

Actual Cost Impact/ Notes 
(To be completed at review points through the year). 

F- To improve 
attendance, closing 
the gap, so that it is 
in line with the 
national average. 

 
 
 
 

Ensure learning 
opportunities are 
matched to pupils 
needs.  
Raise aspirations 
through 
motivational 
references to role 
models, career 
opportunities and 
awareness of the 
value of education 
in enabling them to 
achieve their 
desired goals 

 

• Rewards for 

improved 

attendance for 

pupils under 90% 

• Home visits as 

needed 

• Whole school 

approach to 

attendance through 

sharing of 

information. 

 

 

 

 

 

 

 

• External visitors to 

support student’s 

awareness of 

careers, for example: 

• VIY  

• IET Faraday 
challenge 

• STEM primary 
challenge 

• Curriculum links to 

role modules 

included in SOW.  

Proven record of impact 

from last year following 

these strategies- Approx. 

1.6% improvement  

Parental engagement  

(+3 months)- EEF. 

Also highlighted as 

weakness last year- still 

room for improvement 

here.  

No EEF data 

 

PP highlighted in all 

attendance data 

shared 

Continually reviewing 

as part of whole 

school approach 

 

 

Continually reviewing 

as part of whole 

school approach. 

Role models used in 

SOW and evidenced 

in lessons. 

Pupils voice through 

surveys.  

Pupils evaluation 

from events held. 

 

 

BT & 

AC 

 

 

 

 

 

 

RS 

AC 

• Attendance officer 

will continually 

monitor attendance 

and communicate 

throughout the 

academic year with 

SLT, Tutors, PPG 

Lead, Parents, 

Students and any 

other agencies. 

• Pastoral team to look 

at attendance 

fortnightly (minute 

meeting). 

• PPG Lead to review 

strategies with 

attendance officer 

every half term 

(minute meeting). 

 

 

 

• Termly - minimum of 

1 careers event per 

term.  

• Minutes from 

meetings. 

• Careers benchmarks 

met.  

• Display around the 

school to promote 

careers. 

1. £20,161 

Att. 

officer-

working 

heavily 

with PP 

students 

 

 

 

 

 

 

 

 

 

2. Rewards 

£1274.45

- 42% 

PP= 

£523.92 

 

 

3. VIY and 

Self 

Defence 

worksho

ps= both 

free 

Attendance officer continuously monitoring attendance and 

reviewing patterns with key groups.  

• Autumn Term 2019 (4.9.19- 20.12.19) PP Attendance= 90.72% 

compared to 94.81% for Non-PP attendance.  

• Autumn 2020 (3.9.20- 18.12.20) PP attendance= 

90.72% compared to 95.94% for non-PP attendance. Therefore, 

the gap slightly widened between these years for the autumn 

term only.  

• From January 2021-March 2021 we were teaching remotely. For 

home learning attendance, see appendix E. 

• Spring/ Summer term- 8.3.21 to date= 91.29% for PP and 

94.56% for Non-PP students. This shows a slight improvement 

from the Autumn term (when comparing PP and Non-PP) 

Summary:  

Gap between PP and Non-PP has closed a little (March-July 2021 
compared to Autumn term of 2020-2021). When comparing 2019 
autumn term to 2020 autumn term, the gap is slightly wider. Unable 
to compare Spring 2020 to Spring 2021 as we were conducting home 
learning in 2021. Unable to compare Summer 2020 to Summer 2021 as 
we were conducting home learning in 2020. The use of an X code for 
those isolating also distorts figures. 

For more information and analysis, refer to Appendix E. 

 

• Rewards for attendance included freddo Friday for group with 

the best attendance, certificates and other prizes for good 

attendance. For impact, see Appendix E.  

VIY Took place in October 2020 for 2 full days. 17 students took part 

just from year 8 who made outdoor benches for school from scratch. 

71% of students who took part were PP. They were working with 

tradespeople which helped show them career paths and utilise 

different skills. All students were engaged and enjoyed the activities. 

They were all enthusiastic to know more about the skills demonstrated 

and gave positive feedback about the experience.  

Boxing and Self Defence workshops took place Summer term 2021 

with 44 Year 8 (disadvantaged and vulnerable). 55% of students taking 

part were PP. The programme was designed to improve self-esteem 

and give strategies for being safe in the community. Event was free. 

This also led to some 1:1 referral with the organiser for those most 

vulnerable/ most likely to benefit. List with AC- to pass on. All students 

were engaged in learning. Staff feedback was very positive, stating 

that it helped to build confidence and self-belief.  

Total Cost £20,684.92 
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Desired outcome Chosen action / 

approach 

What is the evidence and 

rationale for this choice? 

How will you ensure it is implemented 

well? 

Staff 

lead 

When will you 

review 

implementation? 

Actual Cost Impact  
(To be completed at review points through the year). 

H. Parents feel 

supported in 

helping their 

children 

Implement new 

communication system 

with parents. Use of 

Class Charts for 

messaging with 

parents. Parents also 

able to access the app 

to view live information 

about rewards and 

sanctions awarded for 

their child.  

 

Family Liaison Officer 

Identified external 

barrier. Improved 

systems and attitude to 

learning.  

Promoting positive 

attitudes towards 

behaviour for learning. 

Whole Staff training on new ways to use 

this software as a means of 

communication.  

Clear systems for use by class teachers.  

 

Letters sent home to every child’s 

parents along with access codes when 

launched.  

 

Engagement with new systems 

monitored and further actions taken to 

promote take up as needed.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

RS RS to review 

engagement with 

system frequently 

at time of launch 

and periodically 

throughout year.  

Impact can also 

be reviewed 

throughout year.  

1. £600 for additional 

communication 

module. £252 for 

PP.  

 

2. £38,000 per year 

(FLO)- employed 

from Jan 2021 (2 

terms) = £25,333. 

42% for PP= 

£10,640. Did not 

hire. Therefore 

cost= £0 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.Improved communications. 

Class charts analysis shows 

that: 

• A total of 3379 communications 

were exchanged using our new 

communications system 

• The greatest number of 

communications was seen with 

parents of our year 5 students, 

followed by year 8, then year 7, 

then year 6. 

• Communication frequency 

increased from September to 

January then declined to June.  

• For more information, see 

Appendix F1 

Parent Survey- Remote 

Education- January 2021 

• 87.6% of parents were pleased with 

the provision provided by school 

• Parents were asked how their child 

accessed home learning: 

o 18% had a Physical CGP 

book pack 

o 67.4% accessed virtual 

lessons via teams 

o 4% had not yet 

accessed anything 

o 13.4% were in school 

as part of the critical 

worker groups 

• For more information, see 

Appendix F2 

2.Originally planned for a family 

liaison officer to start in the 

spring term, though changing 

circumstances (lockdown spring 

2021) meant that this was 

delayed. Possible that this could 

be considered for 2021-2022 to 

help build parental engagement.  

 

Total Cost 

 

 

 

£252 
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Desired outcome Chosen action / approach What is the evidence 

and rationale for this 

choice? 

How will you ensure it is 

implemented well? 

Staff 

lead 

When will you review 

implementation? 

Actual Cost Impact  
(To be completed at review points through the year). 

I- Students are 
prepared for 
lessons 

 

Students have 

access to quality 

resources.  

1. Essential kit provided for all PP 

students: 

o Pencil case, Pencil, 

Pen, Ruler, 

Sharpener, Rubber 

o Equipment ‘bank’ 

for PP students for 

every classroom. 

 

2. Uniform vouchers 

3. Provide food ingredients for 

food lessons when they are 

able to take place in school. 

For home learning look at how 

we can support purchase of 

ingredients. 

4. DT- materials provided for 

free for PP students 

1. We often have 

PP children 

unprepared for 

lessons with 

basic essential 

kit. It is low cost 

and a quick and 

simple action.  

2. No EEF data 

3. Pupil 

participation and 

progress has 

been high using 

these strategies 

in previous 

years.  

4. Same as 4 

1. Identify eligible students, 

review need and provide 

equipment accordingly. 

Pupil surveys can be used 

to evaluate need and 

impact. Every term a new 

audit of need for 

equipment can be done 

and equipment 

distributed as needed.  

2. Office staff given a list of 

students eligible for FSM 

from county. Students on 

this list in our new year 5 

group are sent £20 

voucher to help towards 

cost of uniform.  49 sent 

this year.  

3. Participation levels in 

food technology. 

Engagement in lessons/ 

home learning. Pupil 

voice.  

4. Participation levels DT. 

Engagement in lessons/ 

home learning. Pupil 

voice 

GL 

AC 

Termly- Review 

student access to 

resources.  

 

Student and parent 

feedback on how this 

has impacted on 

ability to access 

education.  

1. Essential Kit- 

£160.98 

 

2. Uniform 

Vouchers 

£580  

 

3. Ingredients 

for cooking 

£0 

 

4. DT materials 

£0 

 

 

 

1. All PP students provided with essential 

kit including pencil case, pens, pencil, 

ruler, rubber etc. Stock of resources to 

replenish these were given to all tutors 

to ensure all students were given fair 

access to essential kit.  

2. Uniform vouchers went out at the 

beginning of the year. 49 students were 

given access to uniform vouchers. Of 

these, 29 claimed them, with a cost of 

£580 to school.  

3. Cooking has not taken place in school. 

Notes on website to contact school for 

any support with resources at home. No 

takers. 

4. DT only taken place with KS3 in school. 

KS2 accessed from home. Resources 

such as wool given FOC to students in 

KS2 to aid home learning.  

Total Cost £740.98 

Total cost of plan £145,469.44 

PP funding 2020-2021 £239,415 

Remaining funds= £93,945.56  
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Appendix A.1.- Laptop Loan Report- Lockdown Learning January 2021-March 2021 

This report shows details of the students who were loaned laptops through the government funded laptop scheme to help them to access online learning during 

school closure January 2021-March 2021.  

72 Students were offered laptop loans during this time. Of these, 7 refused to accept a loan. 1 student accepted a loan, but shortly after returned it as they didn’t 

wish to use it. Laptops were issued to pupil premium students only at first, but any laptops that were not wanted by PP students were then shared amongst any Non-

PP students that needed one.  

Below is a breakdown of those who loaned laptops throughout the lockdown learning (as soon as they could be issued, until March 2021 reopening).  

 Number of Laptops Loaned Number that were PP % PP 

5 19 18 95% 
 

6 16 14 88% 
 

7 15 15 100% 
 

8 14 12 86% 
 

Whole School 64 59 92% 
 

 

Year Number of PP 

students 

Number who 

loaned a laptop 

% of PP students loaning 

a laptop 

5 60 18 30% 

6 58 14 24% 

7 55 15 27% 

8 44 12 27% 

Whole School 217 59 27% 

 

 

 

 

Headlines: 

• 92% of all laptops loaned were to PP students 

o 95% of laptops loaned to year 5 were to PP students 

o 88% of laptops loaned to year 6 were to PP students 

o 100% of laptops loaned to year 7 were to PP students 

o 86% of laptops loaned to year 8 were to PP students 

• 27% of PP students loaned a laptop 

o 30% of Year 5 PP students loaned a laptop 

o 24% of Year 6 PP students loaned a laptop 

o 27% of Year 7 PP students loaned a laptop 

o 27% of Year 8 PP students loaned a laptop 
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Appendix A.2.- Use of CGP Books 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Number % of 71 % of all PP 

All Students 71     

PP students 28 39 13 

Non-PP 
students 43 61   

Year 5 40 56   

Year 5 PP Only 13 18 22 

Year 6 10 14   

Year 6 PP Only 5 7 8 

Year 7 9 13   

Year 7 PP Only 5 7 8 

Year 8 13 18   

Year 8 PP Only 5 7 11 

Headlines: 

• 71 students loaned CGP Books during various points throughout the academic year for 

various reasons: 

o Bubble closures and no access to technology (before government laptop scheme 

took effect) 

o Students isolating 

o Home Learning enforced by government Jan-March 2021 (before laptop loans 

became available).  

• Of these 71 students, 39% were PP. PP students were prioritised but some students had 

access to technology and did not need to use this as a substitute. 

o Of the 71 students these were loaned to: 

▪ 55% were year 5, 14% were year 6, 13% were year 7 and 18% were year 

8.  

o In year 5, 33% of student loans were to PP students 

o In year 6, 50% of student loans were to PP students 

o In Year 7, 56% of student loans were to PP students 

o In Year 8, 38% of student loans were to PP students.  

• 13% of all PP students took advantage of access to CGP books for at least part of the year.  

o 22% of all year 5 PP students used the CGP books 

o 8% of all year 6 PP students used the CGP books 

o 8% of all year 7 PP students used the CGP books 

o 11% of all year 8 PP students used the CGP books 
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Appendix A.3.- Reading and Mathematics 

 

2019-2020 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Whole 
cohort 90+  

PPG 
90+  

Whole 
cohort 85+  

PPG 
85+  

Reading Year 5  30%  33%  42%  45%  

Reading Year 6  48%  40%  60%  60%  

Reading Year 7  73%  62%  78%  67%  

Reading Year 8  68%  63%  81%  80%  

 Whole 
cohort 90+  

PPG 
90+  

Whole 
cohort 85+  

PPG 
85+  

Maths Year 5  51%  39%  62%  55%  

Maths Year 6  40%  31%  52%  48%  

Maths Year 7  72%  57%  83%  67%  

Maths Year 8  69%  66%  81%  76% 

Reading 

Mathematics  

2020-2021- (90+ and 85+) 

Reading 

 Whole 

cohort 

90+ 

PPG 

90+ 

Whole 

cohort 

85+ 

PPG 

85+ 

Year 5 65% 58% 73% 71% 

Year 6 64% 58% 73% 67% 

Year 7 64% 66% 77% 83% 

Year 8 65% 50% 73% 60% 

 

Maths 

 Whole 

cohort 

90+ 

PPG 

90+ 

Whole 

cohort 

85+ 

PPG 

85+ 

Year 5 56% 50% 71% 68% 

Year 6 43% 30% 54% 46% 

Year 7 62% 54% 77% 72% 

Year 8 59% 48% 72% 60% 

 

 

 

 

Analysis: 

• Reading-  

o The percentage of students getting 90+ and 85+ in their SAS scores has increased for years 5 & 6.  

o The percentage of students getting 90+ and 85+ in their SAS scores has declined for years 7 and 8, except from PP only in year 7, which actually increased, therefore narrowing the 

gap in year 7.  

o On average, the percentage of students meeting age related expectations in Reading was 48%, whereas 41% of PP students met age related expectations. Therefore, we can see a 

gap between these of 7.  

• Maths-  

o The percentage of students getting 90+ and 85+ in their SAS scores has increased for year 5. 

o In year 6, the whole year group showed an increase in the percentage of students getting 90+ and 85+ compared to year 6 last year.  

o However, when looking at pupil premium students in year 6, the percentage of those getting 90+ and 85+ declined in Maths compared to year 6 whole cohort. 

o In years 7 & 8, students achieving a SAS score of 90+ and 85+ declined from the last academic year.   

o On average, the percentage of students meeting age related expectations in Maths was 42%, whereas 34% of PP students met age related expectations. Therefore, we can see a gap 

between these of 7.  

 

2020-2021- (SAS 100- ARE) 

Reading 

 Whole cohort PPG  Difference 

Year 5 51% 44% 7 

Year 6 51% 45% 6 

Year 7 49% 46% 3 

Year 8 39% 27% 12 

Average 48% 41% 7 

 

Maths 

 Whole cohort PPG Difference 

Year 5 47% 38% 9 

Year 6 35% 26% 9 

Year 7 45% 40% 5 

Year 8 39% 33% 6 

Average 42% 34% 7 

 

 

 

 



17 

Appendix B.1.- Reading Progress 

Reading Progress Report- PP and Non-PP 

All Students: 

 

 

 

 

 

PP and Non-PP comparisons: 

 Key- BE= Below expected AE= At Expected 

 

 

Yr Grp Average Rate Gain  
(Reading speed/ fluency- words per 

min increased by on average) 

Average Level Gain 
(Years’ worth of comprehension 

age progress) 

5 32 2 

6 38 2 

7 36 1.6 

8 30 1.2 Headlines 

Reading Rate Gain 

• Year 5 have increased their reading speed by an average of 32 words per min 

• Year 6 have increased their reading speed by an average of 38 words per min 

• Year 7 have increased their reading speed by an average of 36 words per min 

• Year 8 have increased their reading speed by an average of 30 words per min 

• Year 6 have made the most gains in terms of reading rate 

 
Average Level Gain 

• Year 5 have, on average, made 2 years of progress with their comprehension 

• Year 6 have, on average, made 2 years of progress with their comprehension 

• Year 7 have, on average, made 1.6 years of progress with their comprehension 

• Year 8 have, on average, made 1.2 years of progress with their comprehension 

• Years 5 & 6 have made the most progress in terms of their reading comprehension age 

 

PP and Non-PP Comparisons: 

• Year 5 PP students out-performed Non-PP students for average level gain 

• Year 6  PP students out-performed Non-PP students for average level gain 

• Year 7 Non-PP students out-performed PP students for average level gain 

• Year 8 PP students out-performed Non-PP students for average level gain 

• On average PP students out-performed Non-PP students for average level gain 

• On average, both PP and Non-PP students made more than expected progress (1 year) with 
their level gain 

• On average, PP and Non-PP students hit their expected reading lessons per term. PP 
students had increased access to the reading lessons than Non-PP students 

• On average, with the exception of year 7 Non-PP students, all students were below 
expectations for their average reading speed and average usage.  

 

Yr Grp Average Level 

Gain 

Average Total Reading 

Lessons 

Average Reading Speed Average Usage 

Target 

PP NPP PP NPP PP NPP PP NPP 

5 2.43 2.09 73.45 61.23 161.37 145.85 13.57 11.11 

6 2.47 2.24 70.19 65.78 181.21 162.71 14.40 12.08 

7 1.75 1.83 40.95 44.31 183.91 216.43 8.00 8.62 

8 1.57 1.21 46.17 34.21 190.48 159.68 10.68 7.98 

Av. 2.06 1.84 57.69 51.38 179.24 171.17 11.66 9.95 

Exp. 

1 year 40-60 per term 

Yr 5 175 

Yr 6 185 

Yr 7 195 

Yr 8 205 

12 Hrs 

 

Difference 

+1.06 +0.84 In Range In Range 

Yr 5 BE Yr 5 BE 

BE BE 

Yr 6 BE Yr 6 BE 

Yr 7 BE Yr 7 AE 

Yr 8 BE Yr 8 BE 

Reading Interventions Year 6 

• Reading interventions took place with 33 students, 12 of who were PP (36%). 

• Interventions consisted of reading as a group, discussing the text, exploring difficult vocabulary, 

questioning for retrieval and inference, as well as predicting what may come next. They also worked 

on test taking skills to maximise scores.  

• Each group has grown in confidence and definite improvement in reading fluency is apparent. 

• Member of staff also supported in some English and Maths lessons and covered a class reading session once 
a week.  
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Appendix C1- Student Survey- Wellbeing- Page 1 of 3 

Each year, students were asked to state whether they agree with the following statements. The numbers indicate the percentage of students who 

agreed with the statements. The change column shows the increase in percentage of students who agreed with each statement.  

  2019-20 2020-21 Change 

1 I enjoy school 54 75 21 

2 My school helps me to be healthy 50 81 31 

3 I feel safe when I am at school 63 80 17 

4 Overall, teaching is good at my school 72 87 15 

5 Behaviour is good at my school 35 58 23 

6 The staff at Woodfield care about me 62 82 20 

7 My school provides me with enough books and equipment, including computers, to help me learn 77 86 9 

8 Teachers help me to understand what I need to do to improve 65 82 17 

9 My school takes account of my views 55 80 25 

10 My school encourages me to be independent and to take responsibility for my choices and actions 65 81 16 

11 I feel my school respects me, my background and treats me fairly 73 82 9 

12 My school helps me to understand and respect people from other backgrounds 71 86 15 

13 My school is helping me prepare for the future 67 81 14 

14 The leaders in my school do a good job 59 82 23 

 

 

 

 

 

 

 

Analysis: 

• From 2019-2020 to 2020-2021, the percentage of students agreeing with each statement increased for all statements above.  

• The largest increase came from statement 2 (“My school helps me to be healthy”). 

• The largest percentage score in 2020-2021 was from statements 7 and 12 (“My School provides me with enough books and equipment, including 

computers, to help me learn” and “My school helps me to understand and respect people and other backgrounds”).  
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Appendix C1- Student Survey- Wellbeing- Page 2 of 3 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Year 7 (2019-20) to Year 8 (2020-21) 
    

 Y7 Y8 Change 

1 53 59 6 

2 50 74 24 

3 65 76 11 

4 66 94 28 

5 30 21 -9 

6 55 80 25 

7 70 92 22 

8 57 76 19 

9 56 71 15 

10 65 87 22 

11 55 86 31 

12 68 92 24 

13 57 80 23 

14 51 85 34 

Year 6 (2019-20) to Year 7 (2020-21) 
    

 Y6 Y7 Change 

1 37 65 28 

2 37 78 41 

3 46 85 39 

4 56 92 36 

5 19 42 23 

6 53 90 37 

7 59 96 37 

8 45 86 41 

9 39 69 30 

10 54 92 38 

11 50 85 35 

12 53 90 37 

13 55 88 33 

14 57 91 34 

Year 5 (2019-20) to Year 6 (2020-21) 
    

 Y5 Y6 Change 

1 46 72 26 

2 65 80 15 

3 62 79 17 

4 76 91 15 

5 43 44 1 

6 72 90 18 

7 78 93 15 

8 79 89 10 

9 64 80 16 

10 70 84 14 

11 70 82 12 

12 72 88 16 

13 76 86 10 

14 70 88 18 

Analysis: 

In our current year 6 cohort: 

• The largest increase came from 

statement 1 “I enjoy school”.  

• The smallest increase came from 

statement 5 “Behaviour is good at my 

school”. 

• In 2021, 93% agreed with statement 7 
“My School provides me with enough 
books and equipment, including 
computers, to help me learn”, 91% 
agreed with statement 4 “Overall, 
teaching is good at my school” and 90% 

agreed with statement 6 “The staff at 
Woodfield care about me”. 

Analysis: 

In our current year 7 cohort: 

• Very large increases were seen in all 

statements 

• The largest increase was seen in 

statements 2 and 8 (“My school helps me 

to be healthy” and “Teachers help me to 

understand what I need to do to 

improve”) 

• 96% of students agreed with statement 7 

(“My School provides me with enough 

books and equipment, including 

computers, to help me learn”) 

Analysis: 

In our current year 8 cohort: 

• There was a decline in those 

agreeing with statement 5 

(“Behaviour is good at my school”) 

• The largest increase was seen in 

statement 14 (“The leaders in my 

school do a good job”) 

• 94% of students agreed with 

statement 4 (“Overall, teaching is 

good at my school”) 
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Hakuna Matata Survey- Pupil Wellbeing 

Introduction: 

Survey completed in September 2020 to evaluate pupil wellbeing and then again in October 2020. This report shows the comparison between the two.  

First Survey- September 2020: 

• All form groups responded to the survey 

• Slightly different format to the second survey so % cannot be compared in the same way 

• All students were able to identify who to talk to, to get help if needed 

• Worries of students were shared. These were used to help form the recovery curriculum delivered in SME lessons.  

• A lot more concerns were shared in this first survey than in the second, which may suggest they were more concerned at the start and were developing 

resilience by the time the second survey was complete.  

Second Survey- October 2020: 

• 89% of students said they felt safe at Woodfield Academy 

• Only 5.6% said they felt worried at school 

• All children were able to identify who is there to help them 

• Pupils gave comments on how staff help them to feel safe and less worried 

o The bubble system helps me feel less worried 

o There is always the support of my friends 

o Access to nurture helps 

o There are always teachers around  

o Teachers always check in on us 

• Many were worried about: 

o Managing their work in year 6 

o Bringing home germs 

o Meeting new people 

o Too much homework 

o Catching the virus 
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Thrive 

The ability to implement the Thrive approach has been limited this year due to changes to staff roles due to COVID regulations. Our key Thrive trained practitioner has been 

able to do some Thrive activities with one child in year 5. This child has benefited from Thrive activities daily from March 2021.  

Three assessments took place for this child (November 2020, March 2021 & July 2021).  According to these assessments, the child is now more able to cope with small changes 

e.g. routine, in staff, in venue, when they are appropriately prepared. The child is also now taking more enjoyment in fun activities with others.  

According to the child’s Boxall profile, little progress has been made in terms of their developmental score and total diagnostic score. The provision for this child should be 

reviewed next year. Use and implementation of Thrive must also be reviewed for next year.  

   

Recovery Curriculum 
Survey- October 2020 

• 89% of students said they felt safe at 

Woodfield Academy 

• Only 5.6% said they felt worried at school 

• All children were able to identify who is 

there to help them 

• Pupils gave comments on how staff help 

them to feel safe and less worried 

o The bubble system helps me feel 

less worried 

o There is always the support of my 

friends 

o Access to nurture helps 

o There are always teachers around  

o Teachers always check in on us 

• Many were worried about: 

o Managing their work in year 6 

o Bringing home germs 

o Meeting new people 

o Too much homework 

o Catching the virus 

 

Malachi Trust 

Malachi trust have been meeting with 

identified vulnerable students from 

September 2020, throughout the lockdown 

of Jan 2021-March 2021 and continued to 

work with them when schools reopened. 13 

Students participated (7 in year 8, 3 in year 

7 and 3 in year 6). 6/13 students were PP 

(Only half cost attributed to PP 

(approximately 50%).  

Malachi lead also worked with some 

parents to help support with managing 

child’s needs. Provision is confidential, 

making it difficult to assess progress with 

mental health. Majority of children felt they 

benefitted. 

The use of this provision will be reviewed 

for next year based on the needs within our 

2021 cohort.  

 

Pastoral Support 

Whole School Behaviour: 

• The intervention of pastoral leads, as well as other whole school strategies, has helped 

to improve behaviour for all, with particular success seen with our PP students.  

Top Negative Earners: 

• Out of the top 80 negative earners in school, 45 of these were PP (56%) 

• These 45 PP students received an average of 506 negatives each  

• The 35 Non-PP students received an average of 542 negatives each 

• This shows a difference of -36.9 (Non-PP students received more negatives by this 

amount).  

• Therefore, when looking at our ‘high hitters’ in terms of behaviour, though the majority 

are PP (56%), Non-PP students receive, on average, more negative points per person.  

Exclusions: 

• The quantity of PP students excluded was reduced from 2019-2020 to 2020-2021 

• However, the percentage of exclusions that were PP students increased from 2020-2021 

• When looking at the gender divide of PP student exclusions we can see that more male 

PP students received exclusions compared to female PP students.  

• However, male PP exclusions reduced more than female PP exclusions from 2019-2020 

to 2020-2021.  

For data, see Appendix C3 (all pages).  
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Introduction: 

This year pastoral leads have been reorganised to allow for the year group bubble structure. A member of staff per year group was assigned. In year 5, our nurture 

lead became the pastoral support lead. In years 6 & 7, our existing whole school pastoral leads represented each year group. In year 8, another member of staff led 

pastoral support as an amendment to her previous role. Due to the nature of these roles, pastoral leads often work with pupil premium students more than other 

students. Below is the behaviour analysis for PP students compared with Non-PP students to show the impact of their roles.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

PP Students Only- 2019-2020 & 2020-2021 

2019-2020 & 2020-2021 

Total PP Negative Points Awarded: 

Year Group Sum of Points 

2019-2020 

Sum of Points 

2020-2021 

Difference 

5 1639 594 -1045 

6 2899 2770 -129 

7 2908 2804 -104 

8 3744 1864 -1880 

Total 11190 8032 -3158 

Analysis: 

• PP students in all year groups received less behaviour points than the 

previous year. Both years had a period of home learning but these were 

relatively similar lengths, so the years are comparable.  

• The biggest decline in negative behaviour points was in year 8 

• Overall, we saw a reduction of 3158 points from last academic year 

when looking at PP Students.  

Non-PP Students Only- 2019-2020 & 2020-2021 

2019-2020 & 2020-2021 

Total Non-PP Negative Points Awarded: 

Year Group Sum of Points 

2019-2020 

Sum of Points 

2020-2021 

Difference 

5 1181 536 -645 

6 1491 1997 +506 

7 3186 2297 -889 

8 2183 1960 -223 

Total 8041 6790 -1251 

Analysis: 

• When looking at just Non-PP students, years 5, 7 & 8 saw a reduction in 

behaviour points from 2019-2020 to 2020-2021. Year 6 saw an increase 

from the previous academic year.  

• Overall, we saw a reduction of 1251 points from last academic year 

when looking at Non-PP Students.  

Overall Analysis: 

• We have seen a steeper decline in negative behaviour points from PP students compared to Non-PP Students.  

• All year groups, with the exception of Non-PP year 6, have seen a decline in their negative behaviour points from 2019-2020 to 2020-2021.  

• The intervention of pastoral leads, as well as other whole school strategies, has helped to improve behaviour for all, with particular success seen with our PP students.  
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Top 20 Negative Earners in each Year 

Year  5 6 7 8 Totals 

Total Number PP in Top 20 10 11 13 11 45 

Total Negative Points PP 480 2031 1969 1336 5816 

Average score per PP student 48.0 184.6 151.5 121.5 506 

Total Number Non- PP in Top 20 10 9 7 9 35 

Total Negative Points Non-PP 403 1341 1608 1111 4463 

Average score per Non-PP student 40.3 149.0 229.7 123.4 542 

Difference Average PP v NPP 7.7 35.6 -78.3 -2.0 -36.9 

 

 

 

 

 

 

 

 

 

 

 

 

Year group % PP in each year Total Number PP %PP 

Year 5 150 58 39% 

Year 6  139 59 42% 

Year 7 130 59 45% 

Year 8 111 44 40% 

Analysis Overall: 

• Out of the top 80 negative earners in school, 45 of these were PP (56%) 

• These 45 PP students received an average of 506 negatives each  

• The 35 Non-PP students received an average of 542 negatives each 

• This shows a difference of -36.9 (Non-PP students received more negatives 

by this amount).  

• Therefore, when looking at our ‘high hitters’ in terms of behaviour, though 

the majority are PP (56%), Non-PP students receive, on average, more 

negative points per person.  
Analysis Each Year: 

• In year 5, 50% of the top 20 negative earners were PP. 

• In year 6, 55% of the top 20 negative earners were PP. 

• In year 7, 65% of the top 20 negative earners were PP. 

• In year 8, 55% of the top 20 negative earners were PP. 

• It is worth noting that year 5 have a lower % of PP students in their year group and that 

year 7 have the highest % of PP students in their year group. Therefore, the above 

weighting of PP students in the top 20 negative earners from each year, is reflective of 

the proportion of PP students in each year group.  

• In year 5, the average negative score per student was 48 for PP students and 40.3 for 

Non-PP students, with a difference of 7.7 (PP were higher). 

• In year 6, the average negative score per student was 184.6 for PP students and 149 for 

Non-PP students, with a difference of 35.6 (PP were higher). 

• In year 7, the average negative score per student was 151.5 for PP students and 229.7 

for Non-PP students, with a difference of -78.3 (Non-PP were higher). 

• In year 8, the average negative score per student was 121.5 for PP students and 123.4 

for Non-PP students, with a difference of -2 (Non-PP were higher).  

Cohort Analysis: 

• 42% of school are PP.  

o Of these, 46% girls 54% boys. 

• 73% of PP are FSM 

• 30% of school are FSM 

o Of all FSM, 45% of them are also SEN. 

o Of the children who are FSM and SEN, 27% are girls and 

73% are boys 

• 42% of our PP students are also SEN 
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Exclusions 

 

 2019-2020 2020-2021 

Total Number of Exclusions 58 30 

Total PP Exclusions 24 16 

% PP 41% 53% 

 

 2019-2020 2020-2021 Difference 

Total PP Girl Exclusions 7 4 -3 

Total PP Boy Exclusions 17 12 -5 

Total PP Exclusions 24 16 -8 

 

 

Analysis of Exclusions and PP: 

• Overall exclusions reduced from 2019-2020 to 2020-2021 

• The quantity of PP students excluded was reduced from 2019-2020 to 

2020-2021 

• However, the percentage of exclusions that were PP students increased 

from 2020-2021 

• When looking at the gender divide of PP student exclusions we can see 

that more male PP students received exclusions compared to female PP 

students.  

• However, male PP exclusions reduced more than female PP exclusions 

from 2019-2020 to 2020-2021.  
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Introduction: 

11 Year 6 students took part in a weekly self-esteem workshop throughout the summer term. Each session lasted for 1 hour. The children were selected based on 

teacher feedback on self-esteem and wellbeing. The workshops included emotion-based games and discussions and confidence building activities. A majority of the 

workshops centred around different coping strategies for stress and anxiety such as meditation, making worry stones, calm down jars, scented play dough etc. 

Students also took part in art therapy style activities linking with safe place meditation. Below are the results of Parent feedback. 

Parent Feedback 1 

Name 
Self Esteem 

Rating Before 
Self Esteem 
Rating After Difference 

Pupil 1 6 8 2 

Pupil 2 8 9 1 

Pupil 3 5 8 3 

Pupil 4  Did Not Complete 8 8 

Pupil 5 3 9 6 

Pupil 6 3 3 0 

Pupil 7 5 8 3 

Pupil 8 3 8 5 

Pupil 9 2 1 -1 

Pupil 10 4 7 3 

Pupil 11 5 7 2 

Averages 4 7 3 

 

Parent Feedback 2 

Name 

Social 
Confidence 

Before 

Social 
Confidence 

After Difference 

Pupil 1 6 7 1 

Pupil 2 3 6 3 

Pupil 3 8 10 2 

Pupil 4  Did not complete 6 6 

Pupil 5 8 9 1 

Pupil 6 1 5 4 

Pupil 7 2 7 5 

Pupil 8 3 7 4 

Pupil 9 1 3 2 

Pupil 10 5 6 1 

Pupil 11 5 8 3 

Averages 4 7 3 

 

Parent Feedback 3 

Name 

Academic 

Confidence 

Before 

Academic 

Confidence 

After Difference 

Pupil 1 4 8 4 

Pupil 2 3 7 4 

Pupil 3 2 7 5 

Pupil 4  Did Not Complete 10 10 

Pupil 5 4 5 1 

Pupil 6 3 3 0 

Pupil 7 10 10 0 

Pupil 8 3 10 7 

Pupil 9 1 1 0 

Pupil 10 3 9 6 

Pupil 11 6 8 2 

Averages 4 7 4 

 Analysis: 
On average, the group’s average score for self-esteem before 

intervention was 4/10, which rose to an average of 7/10 after the 

interventions, with an average difference of 3 scores.  

The highest difference came from a child who’s parent rated the 

child’s self-esteem as a 3/10 before the intervention and 9/10 at 

the end of the intervention.  

Only two pupils failed to improve their self-esteem score through 

these interventions. In both of these cases, the parents said this 

was not due to any failings of the intervention, and just that their 

child had complex needs and they therefore needed further help 

and support. All parents felt the workshops had been beneficial.  

 

Analysis: 
 On average, the group’s average score for social 

confidence before intervention was 4/10, which rose 

to an average of 7/10 after the interventions, with an 

average difference of 4.  

The highest difference came from a child who’s 

parent rated the child’s social confidence as a 2/10 

before the intervention and 7/10 at the end of the 

intervention.  

According to parent feedback, ALL children made 

progress with their social confidence after taking part 

in these workshops.  

 

 

Analysis: 
 On average, the group’s average score for academic 

confidence before intervention was 4/10, which rose to an 

average of 7/10 after the interventions, with an average 

difference of 4.  

The highest difference came from a child who’s parent 

rated the child’s academic confidence as a 3/10 before 

the intervention and 10/10 at the end of the intervention.  

According to parent feedback, ALL children made 

progress with their academic confidence after taking part 

in these workshops. 
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Pupil Feedback 1 

Pupil 

Self-esteem rating 

before 

Intervention 

Self-esteem 

rating after 

Intervention Difference 

Pupil 1 10 8 -2 

Pupil 2 4 8 4 

Pupil 3 5 7 2 

Pupil 4 5 6 1 

Pupil 5 7 9 2 

Pupil 6 8 10 2 

Pupil 7 6 8 2 

Pupil 8 2 5 3 

Pupil 9 8 9 1 

Pupil 10 7 10 3 

Pupil 11 9 10 1 

Averages 6 8 2 

 

Pupil Feedback 2 

Pupil 

Calm rating before 

intervention 

Calm rating after 

intervention Difference 

Pupil 1 5 9 4 

Pupil 2 3 4 1 

Pupil 3 3 5 2 

Pupil 4 4 3 -1 

Pupil 5 9 10 1 

Pupil 6 6 9 3 

Pupil 7 5 9 4 

Pupil 8 1 1 0 

Pupil 9 7 10 3 

Pupil 10 5 8 3 

Pupil 11 5 7 2 

Averages 5 7 2 

 

Analysis: 

 • All but one student felt their self-esteem rating had 

improved. The child who felt their self-esteem rating 

declined explained that they felt this was due to 

other things in their life and this was not due to his 

participation in the workshops.  

• On average, children rated their self-esteem at a 6/10 at 

the beginning of the project.  

• On average, children rated their self-esteem at a 8/10 at 

the end of the project.  

• On average, children therefore improved their self-esteem 

score by 2.  

• The child who felt they had made the most progress 

improved their rating by 4 points.  

• All but two students felt they were more relaxed/ calm after 

the interventions.  

• The child who felt their they were now more 

stressed/ less relaxed said that this was not 

due to school, this was due to changes at 

home.  

• The child who rated their stress levels as 1 both 

times said that she is “always stressed”. 

This student has been referred for CAMHS. 

• On average, children rated their relaxation levels at a 5/10 

at the beginning of the project.  

• On average, children rated their relaxation levels at a 7/10 

at the end of the project.  

• On average, children therefore improved their self-esteem 

score by 2.  

• The two children who felt they had made the most 

progress improved their rating by 4 points each.  

  

 

Pupil Comments: 

• “The things we made in the sessions make me feel calmer. It was Brilliant. I wouldn’t change anything” 

• “I like all the creative stuff because it is calming and fun” 

• “I like the safe place art because we get to draw” 

• “Everybody has been supported” 

• “Makes you feel more self-confidence and it is fun” 

• “It was really fun and I enjoyed making things while in a relaxing, comforting place. I think you should make it 2 

times per week instead of 1 because it would really be more exciting” 

• “I think it was good because we were in a quiet place. I think we should have done more making things to calm 

down with” 

• “I love all of the activities and the creative things Miss Lawrence comes up with” 

• “It’s a really good thing especially for people that don’t really feel comfortable in school. I think that there should be 

no changes because it’s really good already” 

• “I feel better that I was part of it because before I felt really stressed and now I don’t.” 
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Appendix D.1.- Evaluation of Impact- SEN Actions- See next page for continuation 
Action listed on 

plan 

Actual Cost Implementation (To what extent did it take place?) Impact 

Classroom toolkits  £127.22 • Bought and distributed at beginning of the year  • All SEN students had toolkits to use. Toolkits used routinely in lessons. Resources being adapted to 

improve toolkits for next year.  

CPD staff  1. Metacognition- 972 

2. Fresh start= £800 

3. Trauma informed 

Counselling=Free 

4. Mental Health First 

Aid Training=£560 

1. Whole school Training on Metacognition.  

2. Fresh start and Lexia training given to those leading these interventions 

3. Trauma informed counselling for SM, AC and BD 

4. Mental Health First aid Training=  

1. Impact evidenced through learning walks, book trawls and SEN data showing an improved environment 

for learning.  

2. 65 students took part in Fresh start intervention, 26 of which were PP (40%). Students across years 5, 6 & 

7 took part. Improved phonological awareness, understanding and application. Needs to be continued 

with these students next year 

3. Trauma informed training- Ongoing training by safeguarding lead. Training will be completed September 

2021 so impact will be seen next academic year.  

4. Mental health first aid training was given to 3 members of staff, with a total cost of £560.  Training 

finished 1/7/2021 so full impact of this cannot be reviewed until they have been able to implement 

training with students in September 2021. There is a new mental health policy with tiers of need that will 

be ratified and in place for Sept.  

Cognitive 

assessments year 

5-  

• £100 for all year 5. 

39% are PP= £39 

cost for PP. Did not 

take place so £0 

• Cognitive assessments did not take place due to staff changes.  • N/A- Cost removed from PP Strategy 

Interim SEND 

teacher in year 7 

(autumn term). 

 

SEND teacher in 

year 7 (spring and 

summer term).   

• Interim SEND 

teacher Summer 

£5865 

• Interim SEND 

teacher Autumn and 

Spring- £13,770  

• Total cost= £19635  

• Fiona worked with us throughout year, though her role changed at various points 

(due to covid and changing circumstances).  

• Member of staff reduced to part time in lockdown but will continue to be full time 

upon school reopening. Role will change to focus on key students based on data. % of 

salary attributed to PP will therefore change.  

• She Led interventions with year 7 students including ‘Fresh Start’ with 17 year 7 

students. Students received 4 x 1hr sessions per week which took place in the 

mornings.  

• Member of staff also acted as a cover supervisor at points due to changes in 

circumstances.   

• Check with SM about rest of role 

• The group of children she worked with are much more settled and calmer feel in classrooms (feedback 

from SM). 

• Impact tbc- look at data for those she worked with and analyse against PP/Non-PP status as well. – See 

list and look at positive and negative behaviour points and GL assessment for those she worked with. 

Fiona Douglas was her name. There may be some extra students to original list so will need to check with 

Fiona (through SM) before I analyse.  

Speech and 

Language specialist  

 

Clinical 

psychologist & ASC 

diagnostician  

• Speech and 

Language specialist 

£792 

• Clinical psychologist  

& ASD diagnostician 

£8490.42 

• Implementation has been delayed due to covid. We are now at the information 

gathering stage looking to implement as a priority for next year. Assessments have 

taken place and we should be ready to get this moving for 2021-2022.  

• Impact to be reviewed throughout 2021-2022 

Lexia • £1399 • Implemented consistently with years 5, 6 & 7.  

• Year 8 have had some use of this, but limited, based on need and ability to staff this.  

Overall Progress Lexia 

  
Year Grp 

Lexia Average Units Gained 

ALL PP Non-PP PP & SEN 

5 296 277 303 296 

6 48 38 60 50 

7 19 10 25 8 

8 29 31 25 40 

Average 98 89 103 99 
 

SENco £24,037.56 • Interim SENco September-December 2020 

• Permanent role- SENco Started January 2021 

• Improved systems for tracking and monitoring. 

• Need to look at data 

• Need to look at behaviour 

 

Most gains were seen in year 5, who 

had more focussed support, more 

frequently with a better staff to 

student ratio. This would be my 

recommendation for other year groups 

going forward.  
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Appendix D.2.- Evaluation of Impact- SEN Actions 

Interventions 2020-2021 

Intervention Type Yrs taking part Frequency Total SEN Total PP Total Both PP 

& SEN 

Total Non-PP/ 

SEN 

Total All Impact 

Lexia Core 5 1 .5 hr per week Rotational basis 7 15 3 18 36 Most gains were seen in year 5, who had 

more focussed support, more frequently 

with a better staff to student ratio. This 

would be my recommendation for other 

year groups going forward. See Appendix D1 

for more information.  

6 1 hr per week 

Library and Reading time 

14 15 6 9 33 

7 1 hr per week 

Library and Reading time 

13 18 9 11 33 

Fresh Start 5 Every morning 1hr (5hrs per week) 25 15 12 2 30 Improved phonological awareness, 

understanding and application. Needs 

to be continued with these students 

next year 

6 Every morning 1hr (5hrs per week) 14 8 6 3 19 

7 1 hr X 4 per week (4 hrs) 9 3 2 6 16 

Fine / Gross Motor Skills 

(Dyspraxia) 

5 Daily-10-15 minutes (Rotational) 4 1 1 0 4 Improved dexterity and organisational 

skills for all. These interventions need 

to be continued, where applicable, 

with the same students next year.  

6 Daily-10-15 minutes (Rotational) 5 3 3 0 5 

7 Daily-10-15 minutes (Rotational) 3 1 1 0 3 

8 Daily-10-15 minutes (Rotational) 7 3 3 0 7 

Emotional Support  

Mentoring SEMH, 

Emotional Coaching, 

Emotional Check Ins, Rest/ 

Movement breaks, Safe 

Person/ Safe Space 

 

5 Amount Varied per student 10 10 9 0 12 See list of students and analyse 

positives and negatives from 

these students.  

6 Amount Varied per student 14 11 12 0 15 

7 Amount Varied per student 15 12 11 2 17 

8 Amount Varied per student 8 3 2 1 10 

KS3 Art Therapy 7 1hr per week (rotated) 11 10 8 2 15 Cost of £50. Check names on list 

and look at positive and negative 

behaviour 

8 Not happened yet 

Planning 1hr per week (rotated) 

9 4 3 1 11 

Self Esteem and 

Confidence workshops 

 

6 1 Hour per week (timetabled) 6 6 3 2 12 Improved confidence and reduced 

anxiety for students. See Appendix C4 

& C5. 

Numicon 

 

5 Daily- tbc 3 3 1 0 5 Students did not meet ARE and did 

not make substantial progress 

according to GL assessment.  

Place V Number System 

 

6 20 minutes 3 X per week 1 0 0 0 1 Students Maths SAS went up by 

an average of 11 points, but none 

met ARE. 

7 20 minutes 3 X per week 2 1 1 1 3 
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Appendix E- Attendance Analysis 

4.9.19- 20.12.19              Pupil Premium   90.72% (no lockdown period) 
                                                Non-PP                94.81% 
  
3.9.20- 18.12.20              Pupil Premium 90.72% (no lockdown period) 
                                                Non-PP                 95.94% 
 

Home Learning January 2021- 8th March 2021 

8.3.21 to date                    Pupil Premium 91.29% (X codes for isolation do not count for absence) 
                                                Non-pp                 94.56% 
  
Home Learning Attendance Analysis: 

 
  
0000000000 

 

 

 

 

 

 

 

 

 

 

 

 

   
 Home Learning Average % Online 

 Whole School PP Non-PP Difference PP and Non-PP 

Year 5 33 22 40 18 

Year 6 47 36 55 19 

Year 7 48 33 59 27 

Year 8 50 32 61 29 

Total in school 53 
  

Total PP in school 14   
% PP 26   

    
  ALL PP %PP 

Total Yr 5 2 0 0 

Total Yr 6 21 7 33 

Total Yr 7 16 2 13 

Total Yr 8 14 5 36 Home Learning Attendance (online) 

Average % of whole school online 44 

Average % of PP online 31 

Average % of Non PP online 54 
Overall Headlines: 

• On average, 31% of PP students attended online learning 

• 54% of Non-PP students attended online learning 

• This shows that the gap in learning is likely to have widened further during this period.  

• The difference between PP and Non-PP attenders was greater as we look at older year groups.  

• 53 Students were in school during January 2021-March 2021 and were accessing online learning through 

school devices with the help of support staff.  

• Of these 53 students, 14 of them (26%) were PP.  

• The highest proportion of PP students was seen in year 8 (36%).  

In School Attendance Headlines  
(excluding all periods of lockdown): 
Gap between PP and Non-PP has closed a little (March-July 2021 compared to 
Autumn term of 2020-2021). When comparing 2019 autumn term to 2020 
autumn term, the gap is slightly wider. Unable to compare Spring 2020 to 
Spring 2021 as we were conducting home learning in 2021. Unable to compare 
Summer 2020 to Summer 2021 as we were conducting home learning in 2020. 
The use of an X code for those isolating also distorts figures. 

 

Vulnerable/ Key Worker Students. 

Students accessing online learning from 

within school premises within national 

lockdown January 2021-March 2021.  
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Appendix F1- Parental Engagement 

  September October November December January February March April May June Grand Total 

5 172 206 237 133 240 127 115 39 83 47 1399 

6 86 66 97 33 119 53 31 20 62 19 586 

7 110 79 44 40 135 83 81 37 40 12 661 

8 119 129 122 80 118 36 45 17 36 31 733 

Grand Total 487 480 500 286 612 299 272 113 221 109 3379 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Analysis: 

• A total of 3379 communications were 

exchanged using our new 

communications system 

• The greatest number of 

communications was seen with parents 

of our year 5 students, followed by year 

8, then year 7, then year 6. 

• The number of communications has 

increased over time towards the middle 

of the academic year (January 2021) 

then declined again by the end of the 

academic year. The peak was seen at 

the point where students were 

beginning home learning, so this will 

have inevitably seen an incline in 

communications as students get to 

grips with new ways of learning.  

• Tutors reported that many parents 

consistently use class charts as a 

means of communication.  

• As this is a new form of parent 

communication at Woodfield, we 

cannot compare to previous years, but 

will be monitoring its usage going 

forward.  
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Appendix F2- Parental Engagement 

• 87.6% of parents were pleased with the provision provided by school 

• Parents were asked how their child accessed home learning: 

o 18% had a Physical CGP book pack 

o 67.4% accessed virtual lessons via teams 

o 4% had not yet accessed anything 

o 13.4% were in school as part of the critical worker groups 

Positive comments from parents (152 received in total) Parent Suggestions (110 responses- Mostly saying “No all is fine”) 

• Easy to access, and great learning in each lesson with a positive side of 
slight normality being taught by their teachers 

• The teachers have been very organised and helpful. 
• Parents can see how well they are doing. 
• She likes that she gets to socialise as this is very important to her.  
• Great that he can still interact with his teachers and class mates  
• The effort the teachers are putting in is incredible, they must be 

working so hard. It is appreciated 
• Although it is as new to the teachers as it is to the children, the staff 

members are doing a brilliant job at ensuring that the children are being 
provided with some sort of education. 

• Great that structure of a timetable is being used 
• Teacher have made the classes engaging and fairly easy to understand.  
• This time round the work seems very organised and is simple for the 

kids to follow 
• Great routine and lessons given by teachers, lovely to hear kids enjoying 

and being involved in their learning 
• Fantastic that a full timetable is being offered and teachers are available 

to assist while teaching. 
• Clear that teachers are doing their best given the circumstances.  
• Happy child, happy parent 😀 

• Slow down for kids to actually manage to write things down or printable sheets 
for those who can print to use for each lesson.  

• Teachers to be aware of the angles of their screen for children’s view.  
• Can worksheets/PowerPoint be put up the day before so these can be printed 

in advance 
• Would be great if every lesson could be put into files ready for the lesson time 

in case of technical/WiFi issues as then if he has any trouble joining the 
meeting or can’t see what the teacher is sharing he can still access the lesson 
content. 

• Also, as my son normally goes out for intervention when in school it frustrates 
him sometimes when he isn’t able to write/type fast enough to keep up with 
the teacher and rest of class so if all the lessons were in files I can then go into 
that with him and keep up to date with his lessons. 

• It’s too much to be following a normal timetable, the kids can’t keep up and so 
feel like they’re failing if they don’t get it done.  

• He’s glued to a screen for nearly 6 hours a day. There needs to be assignments 
set for some lessons, like course work, and then live lessons too.  

• I think that the children are being made to spend a lot of time sat staring at a 
computer screen, I know it cannot be helped as this is the only way in which 
the children are able to be taught at the moment but 5 hours Monday to Friday 
is a very long time to be in front of a computer, perhaps looking at ways in 
which the children can do tasks away from the computer for a while would be a 
good idea. 

 


